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Abstract
The present study examined the effects of the use

of humor and/or profanity on students' perception of a
male or female Psychology instructor.

Groups of

subjects (N = 389; 203=females, 186=males) in a

classroom viewed a taped lecture

and then completed a

questionnaire assessing the instructor and lecture.
Each subject viewed one of eight video-taped lecture
conditions:

fl) non-humorous, non-profane male,

humorous, profane male,

(3) humorous, non-profane male,

(4) humorous, profane male,
profane female,

(2) non-

(5) non-humorous, non

(6) non-humorous, profane female,

(7)

humorous, non-profane female or (8) humorous, profane
female.

It was found that the combination of humor and

profanity was seen as more effective when used by a male

instructor.

It was least effective for a female to use

profanity in the absence of humor.

This research is a

step in understanding the consequences of profanity in

the classroom.
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The Perceived Effectiveness of Teachers When Humor and
Profanity Are Present in Lectures

There has been a great deal of research conducted
in the area of teaching evaluation.

Student raters are

the most common source of data, particularly when trying

to determine what qualities or characteristics make a
"superior" teacher (Feldman, 1976).

Student ratings

have gained widespread acceptance as measures of
teaching effectiveness in academic settings.

Teaching

evaluation research has focused on many topics
including, but not limited to, teacher expressiveness

(Basow, 1990; Basow & Distenfield, 1985), personality

(Feldman, 1986; Murray, Rushton, & Paunonen, 1990),

gender (Basow & Silberg,

1987; Bennet, 1982), humor as a

component of immediacy or directness of an instructor

towards students (Gorham & Christophel, 1990), ideal
traits (Rubin,

1981), and superiority (Feldman, 1976).

These topics, especially those of teacher personality
and expressiveness, may be considered components of
other, less researched topics like the use of humor and

profanity by instructors and their subsequent impact on
ratings of overall teaching effectiveness.

Personality

and

Teaching

Effectiveness

Murray, Rushton, & Paunonen (1990) concluded that
student instructional ratings were strongly related to
peer ratings of instructor personality traits.

Peer

ratings were compared with archival student course
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evaluation ratings.

Personality traits that were

significantly and highly correlated

between peer and

student ratings varied by course type.

The trait, "fun-

loving" (i.e., easygoing, playful, does things just for
fun) was significantly correlated with student

evaluation ratings in the introductory course type

(i.e., a multiple-section, freshman survey course).

The

"fun-loving" trait loaded high on the factor

"extroversion" which explained 26% of the variance in
ratings of overall instructor effectiveness.

The "fun-

loving" trait is the most closely related trait to that
of instructor humorousness.
In a related study, LeGrow, Danner, & Wallace

(1995) examined teaching evaluations of introductory
psychology teaching assistants as evaluated by their

students.

It was believed that teaching assistants who

"taught to the test" (i.e., provided information

specific to test items. study skills, and exam prep)
would be evaluated as the more effective teachers.
Subjects responded to a 90 item questionnaire at the end
of their introductory psychology class taught by a
graduate teaching assistant.

The questionnaire

contained items assessing classroom teaching behavior,
difficulty of the course, extent of odd or distracting

behavior displayed by the course instructor, student
motivation, student attitudes toward the evaluation

process itself, the instructor's personality, and a

variety of demographic information.

A factor analysis

1
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produced a 4 factor solution.

The 9 item factor of

"classroom climate" accounted for 67% of the variance in

overall teaching effectiveness.

A single item included

in this factor, "uses humor effectively to present
materials", accounted for 52% of the variance in ratings
of overall instructor effectiveness by itself.

This

study demonstrates the potential importance of the
personality of the professor and, in particular, the use

of humor as a determinant of classroom teaching
evaluation ratings.

In a study by Rubin (1981), students' perceptions
of ideal male and female professor traits were examined.
The first group of subjects generated a list of ideal

traits for a professor which resulted in a list of 34

traits.

A second group of subjects were asked to

indicate which 5 traits they considered to be the most

important for either an ideal male, an ideal female, or
an ideal unspecified sex college professor.
group

A final

then placed the 34 traits into one of the

following groups;

(a) knowledge,

(c) openness, and (d) nurturing.

(b) professionalism,
Interestingly, the

trait of "witty" was thrown out of this study because it
was placed with equal frequency into the categories of

knowledge, ability, and nurturing.

This is important to

the study at hand because "witty" is akin to the trait

of humor which was not directly measured by Rubin
(1981) .

Since the trait "witty" showed up in three

categories of teaching effectiveness it appears to be
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perceived by students as an extremely important
instructor trait.

There are many issues that can be, and need to be

addressed concerning student evaluations of instructor
effectiveness.

These factors must be identified in

order to improve the learning experience of students,

and who better to identify such factors but the students
themselves?

In accepting this idea, we must look at

particular factors that some of the aforementioned
studies have touched on but not directly and thoroughly
examined, such as the use of humor in the classroom.
The related issue of profanity may also require research

attention because:

(a) instructors often find that the

use of profanity within class lectures and activities
may be seen as humorous by students and (b) many forms

of humor contain profanity as a key component.
Humor

and

Teaching

Effectiveness

Welker (1977) discusses the usefulness of humor in
education.

He states that humor in the educational

setting can make the environment a more enjoyable and

profitable experience.

Welker believes that it is the

teacher's responsibility to not only show students how

to learn but how to laugh also.

There has been a good

amount of research devoted to the usefulness of humor in
educational settings.
A two part study conducted by Downs, Javidi, &

Nussbaum (1988) sought to gather normative data
concerning the use of various categories of verbal

■
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behavior by college teachers.

In study one, teachers at

various levels and disciplines were evaluated through
audio recordings by uninformed students.

A coding

scheme was utilized to record the classroom verbal
behavior (i.e., humor, self-disclosure, and narratives).

In study two,

"award-winning" teachers were observed and

their behaviors were coded as in study one.

A

comparison between the results of the two studies
generated some interesting insights and research
questions.

In the first study the use of humorous

attempts, self-disclosures and narratives were double
that of the number recorded in the second study.

In

study one, general, non-award winning, teachers

attempted humor an average of thirteen times, attempted
self-disclosure an average ten times and utilized an

average of nine narratives in a fifty-minute lecture.
In comparison,

"award-winning" teachers employed an

average of seven attempts at humor,

five attempts at

self-disclosure and utilized four narratives per fifty-

minute lecture.

It appears that "award-winning"

teachers used humor in class sparingly in comparison to
general teachers, suggesting that "award-winning"
teachers may have been more careful not to make the

class a comedy routine but rather an educational, yet

entertaining experience.

This indicates that it is not

the mere use of humor, but the effective use of humor
which appears related to overall teaching effectiveness.
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Gorham & Christophel (1990) found that more

humorous male teachers were seen as closer to the
"ideal" teacher than less humorous male teachers.

The

data were collected from communication courses that were
categorized as elective courses.

The 206 subjects

received course credit for participation and proceeded

through two phases of a field experiment.

In phase one,

students were asked to complete a questionnaire
reporting the immediacy behaviors of the teacher.

Immediacy was characterized through 17 teaching
behaviors that characterized the interaction of the

teacher with the students (i.e., uses personal examples,

addresses students by name, uses humor in class, praises
students' work).

In phase two, the students were asked

to observe their instructor for five class periods and
record the use of humor of the teacher they had rated.

The humor recordings were then coded into thirteen
categories (i.e., joke, personal anecdote, brief
tendentious self-depreciating comment). The researchers
sought to find the connection between student learning

and the use of humor in the classroom.

The results

showed that student learning was closely related to

instructor immediacy behaviors and that a teacher's use
of humor was associated with teacher immediacy.

Indications that the degree to which teachers use other
immediacy behaviors along with humor may affect learning

relationship are prevalent.

Also, a gender influence

emerged in this study. Students appeared to be more

I
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strongly influenced by the amount and type of humor used
by male teachers than by female teachers.

Usefulness of

humor in the classroom is supported by other research as
well.

In a field study, Bryant, Comisky, Crane, & Zillman

(1980) found more support for the usefulness of humor in
teaching.

In this experiment, 70 courses were selected

and one student from each course unobtrusively taperecorded one day's presentation.

At the end of the

class session each student evaluated their instructor on

a number of scales.

The selected students then

transcribed all parts of the presentation that they

perceived to be humorous, and a second student from the
class did the same to ensure rater reliability.

The

humor instances were classified, characteristics of the
humor were identified, educational message delivery was
assessed, and relatedness of the humor to the course
material was determined.

The results of this research

supported the idea that the use of humor in teaching has

tangible benefits.

The most important finding was that

evaluations of teachers who use humor in their classroom

are affected by the

gender of the teacher.

Students

saw male professors who frequently used humor as being
more appealing, better at presenting material and better

teachers, overall.

Female teachers who frequently used

humor in the classroom were evaluated lower on

competence and delivery factors, as well as overall
teaching effectiveness.

The results demonstrate that
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humor may be tangible to students in the classroom but
its perceived usefulness is in part affected by the

gender of the teacher.
Staurt & Rosenfield (1994) conducted a field study

to assess the relationship of student perceptions of

teachers' use of humor with classroom climate.

Subjects

were 195 students representing a cross-section of
departments and academic levels.

Students completed

three instruments: one measuring their teachers' use of
humor and two measuring the classroom climate within

their classroom.

The study found that students

evaluated those teachers who were rated low in overall

use of humor as being high in classroom order and

organization, low in supportiveness, low in involvement,
low in defensiveness, low in innovation and high in
affiliation among students.

The research supports the

idea that the amount and type of humor used by

instructors are important factors for students when
assessing the effect of humor on the development of a

positive and educational classroom climate.

The amount

of humor used by instructors resulted in two extreme
rating outcomes; too little humor was perceived as

boring and too much use of humor by the instructors led

them to be perceived as a joker.
A different approach from that of the field study
technique was conducted by Tamborini & Zillman (1981).
The researchers set up an experiment using audio tapes.

Subjects were fifty male and fifty female undergraduates
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who listened to an audio taped lecture about the topic

of sleep.

Four versions of the lecture were created by

varying the type of humor used by the instructor:

no

humor, sexual humor, other- disparaging humor, and self-

disparaging humor.

The subjects rated the appeal and

intelligence of the lecturer on a battery of scales.

The use of humor had no detrimental effect on the
lecturer's perceived intelligence.
revealed.

Gender effects were

A teacher's self-disparaging humor was rated

as more appealing to members of the teacher's own sex

and teachers using sexual humor were likely to be rated
as more appealing to members of the opposite sex.

In

reviewing the available research articles dealing with
the use of humor in the classroom, the influence of

teacher gender keeps surfacing in various ways.

Darling & Civikly (1987) found gender differences
in an experiment which also used audio taped lectures.

A sample of 280 undergraduate psychology, sociology and

speech communication students served as subjects.

The

first 100 subjects were used to determine what stimulus
materials would be included in the main experiment.

The

remaining subjects were randomly assigned to one of six
conditions.

The conditions were based on the audio-tape

conditions and gender of the lecturer.

The audio tapes

included either tendentious humor (marked by a strong
point of view), nontendentious humor, or no humor. The

results revealed that a male teacher using
nontendentious humor was perceived as more defensive
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than supportive, whereas a female teacher using

tendentious humor was perceived as more defensive than
supportive.

A defensive attitude clearly may prove

ineffective for a teacher and negatively influence his

or her perceived effectiveness.

In yet another research approach, Kaplan & Pascoe
(1977) chose to use video-taped lectures in order to

assess the

effectiveness of humor in lectures.

The

subjects were 508 undergraduates enrolled in
introductory psychology courses.

versions of the lectures:

There were three

(1) concept humor,

(2) non

concept humor and (3) mixed concept and non concept

humor.

The general themes of these versions were

whether or not the humor was related to the concepts
presented within the lecture.

Subjects viewed the

video-tapes and then completed a two part questionnaire.

Part one was an evaluation of the speaker and the
lecture and part two was a learning comprehension check.

It was concluded that general comprehension and

retention was not significantly improved by the use of
humor and that test performance was not significantly
improved by the use of humor in the classroom.

The

results indicated that concept humor is least effective

in influencing recall of material.

This research and

its results need to be replicated due to the change in
society from the 1970's to the 1990's.

There may be

significant differences today due to attitudinal changes
in college students.

The influence of humor is not the
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only issue that merits investigation when evaluating
teaching effectiveness.

As the previously presented

research indicates, gender is a topic central to
evaluations of teacher effectiveness.

Gender

and

Teaching

Effectiveness

Gender in the teaching setting has been studied a

great deal.

Research in this area has been conducted in

ways such as: a field study looking at the difference

between student ratings of male and female professors
(Basow & Silberg,

1987; Lueck, Endres, & Caplan, 1993),

a field study looking at the students' expectations for
male and female instructors (Bennet, 1982), a lab
experiment focusing on bias in student ratings of
instructors based on sex role stereotyping (Kierstead,

D'Agostino, & Dill (1988), and a lab study looking at

sex-typing, instructor sex, and students' sex on

evaluations of college professors (Basow & Howe, 1987).

A recent lab study by Freeman (1994) revealed
that based on student evaluations, the ins true tor's
gender role has a greater effect than teacher gender or

student gender on perceived teacher effectiveness.
Freeman chose to manipulate gender role rather than

gender based on conflicting results of previous studies
which used gender.

However, questions can be raised

concerning the effectiveness of Freeman's methods
because the stimulus material provided only a brief

written description of a teacher.

These descriptions

described the teacher as either having a masculine,
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feminine, or androgynous sex-role type. Due to the

weakness of this methodology, the majority of research
continues to use gender instead of gender-role as its

primary manipulation.

Basow & Distenfeld (1985) used the method of video

taped lectures in testing the importance of teacher
expressiveness in males and females.

Predominantly

underclassman at a small northeastern college completed

a student rating, content test, and a trait

questionnaire after viewing one of four stimulus videotapes.

The tapes depicted one of four conditions:

male non-expressive,

(2) male expressive,

non-expressive, and (4) female expressive.

(1)

(3) female

The control

condition showed no video tape but asked the subjects to
complete the content test.

The results showed that

expressiveness was an important concept in overall
teacher effectiveness ratings but more so for male

teachers than for female teachers.
Instructor gender and use of humor are not the only

factors involved in the students7 perception of the
effectiveness of an instructor.

The use of profanity in

the classroom may be seen as humorous and therefore

warrants research in the area of profanity and its
relationship to actual and/or perceived teaching
effectiveness.

Profanity
The use of profanity in the classroom may also play
a role in the perceived effectiveness of an instructor.
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This is a virtually unexplored area in psychology.

The

realms of study dealing with profanity often look at the
gender of the issuer of the profanity.

A great deal of

research has examined whether or not it is more

acceptable for males to use profanity than females
(e.g., Selnow, 1985;

De Klerk, 1991).

Other research

has focused on the use of profanity in the counseling
setting (Kottke & MacLeod, 1989) .

The use of profanity has been studied in many
areas.

An important area of research has been in the

clinical psychology setting.

Kottke & Macleod (1989)

reviewed how a counselor's perceived effectiveness was
affected by the use of profanity or by the interaction

with a client using profanity.

Kottke & Macleod (1989)

found that the use of profanity in this situation does

not increase a counselor's perceived effectiveness.
This study raises the question of how other
professionals'

(i.e., teachers) use of profanity is

viewed.
Kurklen Sc Kassinove (1991) examined not only

profanity, but touch and subject's religiosity in
perceptions of a psychologist.

Ninety-six

undergraduates individually attended a 20-minute lecture

on mental health.

The profane version of the lecture

consisted of four profane words; fuck, goddamn, cock and
shit, used four times each.

In the touch version of the

lecture, subjects were touched on the arm or shoulder

five times during the lecture and given a handshake.
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The research revealed that subjects in the higher

religiosity group who received both the profanity and
touch manipulations rated the psychologist (speaker)
higher on trustworthiness than on expertness and
attractiveness.

This could imply that the use of

profanity may have some benefits depending on the
situation.

A teacher may seek to be more of an expert

than trustworthy, due to the intent of the teacher to

educate others.
A related study concerning expectations of the use
of profanity dealt with an individual's manner of dress

(Workman, Johnson, & Hadelen, 1993) .

Clothing's

influence on student inferences about a teaching

assistant led to some interesting results.
were 238 art and business students.

Subjects

The subjects viewed

black and white full length photographs of a male
teaching assistant in either formal, semiformal, or

informal clothing.

Subjects made inferences about the

teaching assistant's personal traits and performance.

There was a significant effect of clothing style on
perceived uncouth behavior.

Uncouth behavior consisted

of the use of profanity, appreciation of off color jokes

and encouragement of close contact with students
(Workman, Johnson, & Hadelen 1993).

This research needs

to be extended to include perceptions of female teachers
as well.

Workman, Johnson, & Hadelen's (1993) study
indirectly addressed the three topics introduced by this

■
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review of literature; however, it was not the intent of

their study to examine the interaction of these three
topic areas. The use of humor in the classroom, teacher

gender, and the use of profanity in the classroom are

factors that have not been incorporated into a
comprehensive study.

Such a study will serve as the

primary focus of the present investigation.
The

Present

Study

Due to the extensive research in the area of

teacher evaluation and with the deficiencies in the
research concerning the factors of humor and profanity,

the present study is being conducted.

The following

serve as the guiding hypotheses and research questions.

Hypothesis 1:

It is hypothesized that male

instructors using humor will be rated as more effective

than female instructors using humor.
Hypothesis 2:

It is hypothesized that male

instructors using profanity will be viewed as more

effective than female instructors using profanity.
Research Question 1:

What will the interaction

between humor and profanity show?
Research Question 2:

Will the gender of the

student rater have effects on the perceptions of the

effectiveness of the instructor?
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Method

Participants
Three hundred, eighty-nine undergraduates, 203
females and 186 males (mean age = 20) enrolled in

General Psychology at a medium sized public university
served as subjects in the experiment.

Participants

varied across class rank with 2 graduate students, 21
seniors, 30 juniors, 71 sophomores, and 263 freshman
present in the experimental sample.

When asked if they

had ever participated in a psychology experiment before,
32% of the participants reported that they had.

Participation in the experiment was voluntary and
participants received extra credit towards their course

grade in exchange for their participation.

This

experiment was conducted in psychology classrooms in
groups ranging in size from 10 to 37 students.

Materials

Eight video-taped lectures served as the materials
for the investigation.

The video-tapes portrayed either

a male or a female lecturer giving a lecture about the

four major lobes of the brain.

The lectures were

categorized experimentally as either non-humorous,

humorous, non-humorous with profanity, or humorous with

profanity.

The non-humorous version was a serious

version of the lecture.

The non-humorous with profanity

version included ten profane words incorporated into the

lecture material.

The humorous version had five

anecdotal/humorous examples incorporated into the
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lecture material.

The humorous with profanity version

had five anecdotal/humorous examples and ten profane
words incorporated into the lecture material.
The following procedures were implemented as

controls in the investigation:
approximately ten minutes long,

(a) each video was

(b) the lecturers were

experienced TA's who had given a lecture on the topic on

prior occasions,

(c) each lecturer wore glasses,

(d) a

podium was placed in front of the lecturers to control

for body language and appearance of the lecturer,

(e)

each lecturer wore dark clothing and (f) each lecture
was filmed in the same location from the same camera
angle.

In order to ensure the uniformity of the lecture
presentation to participants, video tapes were used (See

Appendix A, B, C, and, D).

The lectures were modified

from lectures used previously by Beard (1994).

The

lectures were modified to include the profanity

manipulations.

The use of profanity was controlled so

that the same words were used in the same

sections/topics across lecture conditions.

The

following words were used as profanity; damn, ass, shit,
and hell.

It was believed that these were mild enough

so as to not offend subjects, yet extreme enough to be
seen as profanity and to be processed and attended to by

the subjects.
A questionnaire instrument was developed in order
to collect the student's perceptions of the instructor
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and the lecture material (see appendix E).

The

questionnaire was developed from the university's

teacher evaluation form and experimenter generated

questions.

The questions consisted of several formats

such as Likert-type rating scales, open-ended questions,
and true or false items.

The questionnaire included the

open-ended questions as manipulation checks to be sure
that subjects were perceiving the conditions as intended

(i.e., humor, profanity).

For the Likert-type rating

scales, ratings were provided by subjects on

1-5

Likert-type scales where, 1 = strongly agree and 5 =

strongly disagree.
Design and Procedure

Testing occurred in the classrooms of the students
before their actual scheduled class took place.

Testing

was conducted in this manner to insure the classroom

environment was constant across participants.

The

subjects were told that an extra credit experiment would

soon be conducted and that it would take approximately
twenty minutes to complete

but if they were not

interested in participating they were welcome to leave
the room and would be told when the actual class lecture

would begin.

In some cases the experiment was conducted

at the end of scheduled class session, and students who
did not wish to participate could leave for the day.

Students who wished to participate at this point were
told that the experiment would involve viewing a video

taped lecture and would then require that they provide

I
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responses to questions about the lecture and lecturer.
Students were given

a brief overview of the experiment

and read the university standard consent forms which
they were to sign and signify their willingness to

volunteer their participation.

Students under the age

of 17 were told that they could participate at another
time with the consent of their parents and were asked to
leave the room.

Standard instructions were then read to all
subjects (see Appendix F).

I

Then one of eight videos was

shown based upon random assignment of subjects to one of
the eight lecture conditions.

Each video was

approximately 10 minutes in length.

A short

questionnaire consisting of 36 questions was
administered with standard instructions (see Appendix

G) .

The questionnaires were collected and the subjects

were debriefed about the intent of the study (see

■

Appendix H).
Manipulation Checks

Two manipulation checks were implemented. Subjects
who participated in a condition which included the humor
or profanity manipulations were required to recall

instances of the humor or profanity included in the

lecture in order to be included in the final
experimental sample.

Subjects who failed to recall

instances of humor or profanity were discarded from the

final sample.
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To determine whether subjects' sense of humor or
use of profanity would be used as covariates in the
study, the 8 groups of subjects were compared in their
responses to the 2 items assessing these

characteristics.

No differences in sense of humor or

use of profanity were found across the subjects in the 8

experimental conditions.

Therefore, no covariates were

included in the research analyses.
Results
A2x2x2x2 MANOVA with the independent

variables of teacher gender (male or female), humor
(present or absent), profanity (present or absent) and
subject gender (male or female) was performed using 19
ratings of teaching effectiveness as the dependent
variables.

The statistical method was chosen based on

the researcher's interest in examining both the overall

multivariate tests of significance as well as the

univariate tests of significance due to the exploratory
nature of the study. The subjects were chosen based on
completion of the questionnaire and acceptable data on

the manipulation check items. Those with undeterminable
data (i.e., illegible hand writing, inappropriate
answers, etc.) were omitted.

The ratings for the 19

dependent variables were provided by subjects on Likert
type scales anchored from 1 = strongly disagree to 5 =
strongly agree.

Included among the 19 items addressing

teaching effectiveness were the following:
the lecture,

"I enjoyed

I felt offended by the instructor,

the
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instructor appeared to know the subject, I could take
quality notes from the instructor, and the instructor

was prepared." A complete list of the 19 items can be

seen in Appendix E.
Although not specifically addressed by research

hypothesis or research questions, a significant,

363)

1.994, P

(F(19,

.008) multivariate test was revealed

for the teacher gender x humor x profanity interaction.

An examination of the univariate tests for the 3 items
addressing:

(a)whether the instructor was humorous,

(b)the instructors ability to explain, and (c)whe ther
he instructor would lose effectiveness continuing to
use the present lecture style, revealed that the

instructor was rated as most effective when the
instructor was male and used humor and profanity.

The

female instructor who used profanity without using humor
was rated as the least effective.

The individual cell

means for this analysis can be seen in Table 1.

Insert Table 1 Here

Hypothesis 1:

Teacher Gender x Humor

Several 2x2 interactions within the overall 2x2
x 2

x 2 MANOVA analysis were examined to test the

experimental research hypothesis and research questions.

The multivariate test performed on the teacher gender by

humor interaction showed this interaction to be non
significant,

(F(19,363)

1.443, p

.104) .

An
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examination of the univariate tests determined that the
interaction was significant for 4 of the 19 teaching

effectiveness items (i.e., felt offended by the

instructor, instructor behaved appropriately, instructor
aroused academic curiosity, and the instructor can be

taken seriously).

Individual cell means for this

analysis can be seen in Table 2.

Insert Table 2 here

A graphical representation of the data clearly
shows the pattern of the significant teacher gender x

humor interaction.

The ratings show that when no humor

is present in the lecture, the gender of the teacher has
no significant effect on the ratings of effectiveness,
whereas when humor is present in the lecture, the male

teachers' ratings of effectiveness are significantly

higher.

Therefore, hypothesis 1 was partially supported

by the univariate analysis, in that the male teacher
using humor in his lecture was rated significantly more

effective than the female teacher using humor in her
lecture in 4 of the 19 teaching effectiveness items.
graph representing the significant teacher gender x
humor interaction for the item "felt offended by the

instructor" can be seen in Figure 1.

Insert Figure 1 Here

A

I
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Hypothesis 2:

Teacher Gender by Profanity

The multivariate test performed on the teacher

gender x profanity interaction showed this interaction
to be significant,

(F(19,363) = 2.245, p = .002) .

The

teacher gender x profanity interaction was found to be
significant for 13 of the 19 teaching effectiveness

items in an examination of the univariate analysis.

Individual cell means for the 13 items for which there
was a significant teacher gender x profanity interaction

can be seen in
Table 3.

Insert Table 3 here

Two distinct patterns emerged when graphing the

significant teacher gender x profanity interactions.
The first pattern, which was consistent across 11 of the

13 significant items, showed that the female teacher who

used profanity in the lectures was rated as
significantly lower than when profanity was not used in
the lecture, whereas there was no significant difference

in the effectiveness ratings for the male teacher when
profanity was or was not present in the lecture.

A

graph representing the significant teacher gender x

profanity interaction for the item "instructor projected
interest in subject" can be seen in Figure 2 to

represent the first pattern of results.

■i
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Insert Figure 2 here

i

Two of the 13 significant items, however,

displayed a second graphical pattern.

The two items

!

were "found instructor humorous" and "felt motivated and
entertained by the instructor."

The two items showed a

■j

.•

second interaction pattern which revealed that the male

instructor who used profanity in the lecture was rated

f

significantly higher than when profanity was not used in
the lecture, whereas there was no significant difference
in the effectiveness ratings for the female teacher when

profanity was or was not present in the lecture.

A

graph representing the significant teacher gender x

profanity interaction for the item "found instructor

humorous" can be seen in Figure 3 to represent the
second pattern of results.

Insert Figure 3 here

As can be seen from the table of cell means and
graphical representations of the significant

interactions, the results support hypothesis 2 in that
the male instructor using profanity in the lecture was

consistently rated as significantly more effective than

the female instructor using profanity in the lecture.

i

I
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Research Question 1:

Humor x Profanity

The multivariate test performed on the humor x
profanity interaction showed this interaction to not be

significant,

(F(19,363)

1.385, p

.130).

An

examination of the univariate tests determined that a

significant humor x profanity

interaction was present

for 4 of the 19 teaching effectiveness items:
would take the instructor,

(a) I

(b) enjoy going to class,

(c)

would lose respect for the instructor if he or she

continued to use their present lecture style and (d)
felt motivated and entertained by the instructor.

Individual cell means for this analysis can be seen m

Table 4.

Insert Table 4 here

A graphical representation of the data clearly
shows for all 4 of the significant items, when profanity
is not present in the lecture, the presence or absence

of humor does not create a significant difference in the
ratings of effectiveness.

However, when profanity is

present in the lecture, the presence of humor leads to
significantly higher ratings of effectiveness than when
humor is absent from the lecture.

Therefore, to be

perceived as effective, the results indicate that humor
must accompany profanity if it is to be used within a
lecture.

A graph representing the significant humor x

profanity interaction for the item "would lose respect
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for the instructor" can be seen in Figure 4.

Insert Figure 4 here

Research Question 2: Subject Gender

To examine the effect of subject gender on the
teacher effectiveness ratings, all interactions and the

main effect or subject gender were examined within the
overall teacher gender x humor x profanity x subject

gender MANOVA analysis.

The results revealed a single

significant (F(19,355)

1.932, p

test of significance,

.010) multivariate

this being for the teacher gender

x subject gender interaction. These results show that
the tendency was for male subjects to like the male

instructor and for female subjects to like the female
instructor.
Main Effects

Although not specifically addressed by research

hypotheses or research questions, the main effects for
teaching gender, humor, and profanity were examined in

relation to the 19 teaching effectiveness ratings.

Teacher Gender.

significant (F(19,363
teacher gender.

The multivariate test revealed a
2.424, p

.001) main effect for

An examination of the univariate tests

indicated that there was a significant main effect for
teacher gender on 11 of the 19 items.

For all 11 of

these items, the male teacher was rated as significantly
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more effective than the female teacher.

Individual cell

means for the 11 teaching effectiveness items for which
there was a significant main effect for teacher gender

appear in Table 6.

Insert Table 5 here

Humor.

The multivariate test revealed a

significant (F(19,3 63)
for humor.

6.273, p

.000) main effect

An examination of the univariate tests

indicated that there was a significant main effect for
humor on 11 of the 19 items.

For all 11 of these items,

the humorous lectures were rated as significantly more

effective than the non-humorous lectures.

Individual

cell means for the 11 teaching effectiveness items for
which there was a significant main effect for humor
appear in Table 7.

Insert Table 6 here

Profanity.

The multivariate test revealed a

significant (F(19,3 63)

for profanity.

8.337, p

.000) main effect

An examination of the

univariate tests

indicated that there was a significant main effect for
profanity on 16 of the 19 items.
these items,

For all but one of

the use of profanity was rated

significantly less effective than the non-use of
profanity.

The one exception was for the item "found
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instructor humorous" for which the use of profanity

resulted in significantly higher ratings of
effectiveness when compared to the non-use of profanity.

Individual cell means for the 16 teaching effectiveness

items for which there was a significant main effect for
profanity appear in Table 8.

Insert Table 7 here

■
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Discussion
In summarizing the major findings of the

experimental analyses, several main effects and
interactions among the four independent variables were

revealed.

Significant main effects were found for the

humor, profanity and teacher gender variables.

These

results indicated that the use of humor in a lecture

resulted in higher ratings of teaching effectiveness,
while the use of profanity in a lecture resulted in

lower ratings of teaching effectiveness.

The main

effect for teacher gender indicated that in general the

male instructor was perceived as more effective than the
female instructor.

No main effect was present for the

subject gender. The interesting results of the study

were seen in the examination of the interactions between
the independent variables.
Hypothesis

#1

Hypothesis #1 which stated that a male instructor
using humor in a lecture would be rated significantly
higher in teaching effectiveness than a female

instructor using humor in a lecture was not supported by

the data.

Results for only 4 of the 19 effectiveness

items supported the hypothesis. An interesting finding,
however, was that the results indicated a male
instructor using humor was rated significantly higher

than a female instructor using humor in the ability to
arouse students' academic curiosity which is an

important element of effective teaching.

These results
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offer partial support of earlier research by Bryant,
Comisky, Crane, & Zillman (1980)

whose research

indicated that male professors who frequently used humor
in their classrooms were rated as more appealing, better
presenters of information, and more effective teachers

when compared to female instructors who frequently used
humor in their classrooms.
Hypothesis

#2

Hypothesis #2 which stated that a male instructor

using profanity in a lecture would be rated

significantly higher in effectiveness than a female
instructor using profanity in a lecture was supported by
the results.

This interaction was significant for 13 of

the 19 teaching effectiveness items. It was clear from
the data that the student raters did not feel that it

was appropriate for a female to use profane language.

This area of study is virtually unexplored when
examining the available research literature. Although it

has been shown that professionals (counselors) are seen
as less effective when profanity is used (Kottke &

MacLeod, 1989), research examining differences between

male and female professionals' use of profanity has not
received a great deal of attention.

As the present

research indicates, further study needs to be conducted

in this area given the potential impact of the use of

profanity by females upon perceptions of their teaching
effectiveness.
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Research

Question

#1

Research question #1 examined whether or not there
was a significant interaction between instructor use of

humor and profanity on perceptions of teaching

effectiveness.

Results indicated a significant

interaction for only 4 of the 19 effectiveness items.

Interestingly, the four items for which a significant

interaction emerged (i.e., I would take the instructor,
I would enjoy going to class, I wouldn't lose respect
for the instructor, and I felt motivated/entertained by

the instructor) all indicated that the use of humor when
accompanied by profanity resulted in significantly

higher ratings of effectiveness.

This is a potentially

important finding in that learning cannot take place
unless students attend class and are motivated.

The

results indicate that the combination of humor and
profanity in a lecture may, in part, be able to

encourage attendance and motivation without a loss of
respect for the instructor.
Research

Question

#2

Research Question #2 examined the role of subject

gender in the experiment and whether it interacted
significantly with humor, profanity, or teacher gender

on perceptions of instructor effectiveness.

The

experimental results indicated a single significant 2 x

2 interaction and no main effect for subject gender.
The significant 2x2 interaction occurred between
teacher gender and student gender and was present for

HI 1
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only 2 of the 19 effectiveness items.

Therefore,

subject gender was shown to have very little influence

on ratings of instructor effectiveness in the present
study.

However, the results did indicate that for the

item "instructor projected interest in the subject" that

male students rated the female instructor significantly
more effective while female students rated the male
instructor significantly more effective. In that
instructor enthusiasm/interest in their subject matter

is key to generating student interest in a subject area,

this result perhaps highlights the contribution of
gender dynamics towards student evaluations of classroom

experiences.

Recall

of

Lecture

Information

As an interesting side note, a measure of recall

for the lecture material presented in the video-taped

lectures was collected so that a comparison could be

made with the results of a study conducted by Beard

(1994) from which the present lecture tapes and humorous
examples were adapted. The results revealed a similar

pattern across the two studies.

In both experiments,

the recall of material was higher in the humorous
lecture condition than in the non-humorous lecture

condition.

In the present study, the use of profanity

in the lectures had an opposite effect on recall of the

material.

When profanity was used in the lecture the

recall was lower than when profanity was not used in the

lecture.

Perhaps, humor within a lecture acts as an
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additional retrieval cue for information whereas
profanity within a lecture acts as a barrier to

retrieval of information.

Additional research would be

required to explain this interesting finding.

Limitations

of

the

Study

The present study examined some old and some
unexplored factors in relation to evaluations of

teaching effectiveness. However, there were some issues
of concern that need to be addressed in understanding

the scope and results of the study and the direction of
future research.

One such issue is that of the

questionnaire used in the study and its rating scale.

The results of the study showed that the majority of
means for the teaching effectiveness items center around
the middle point of the 5 point rating scale.

The

rating scale may need to be changed in future research
in order to increase greater polarization of ratings.
In addition, results of the study which report
"significantly higher effectiveness" should be
interpreted with caution given the position of the means

near the center and not the upper end of the rating
scale.

The questionnaire could also be edited to reduce

any redundant questions and to make some questions

clearer.

This is very apparent in the question that

asks the subject to tell how many and what "profane"

words were used by the instructor.

In reviewing

subjects' responses, it was easily determined that the
definition of "profane" is not equally understood by
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Specifically, many of the subjects reported the

word "fart" as being a profane word, when it was not
intended by the researcher to be one of the profane

words manipulated in the study.
Another problem that should be addressed in future

study is the time that the experiment was conducted.

In

all cases, the experiment occurred at the end of the
class period.

The students were in classes that ranged

from 50 minutes to 2 hours and 20 minutes.

They had

already heard a lecture prior to the videotaped lecture

presented in the experiment. Also, some of the

experimental sessions occurred in a night class, which
may have allowed subject fatigue to influence results.
In future experiments of this nature, researchers need
to attempt to conduct experimental sessions at times

when there is peak attention on the part of the student
participants.

Strengths

of

the

Study

The present experiment also had some strong points

that should be noted.

The instructors that presented

the lectures in the video-tapes shared some uncanny
similarities.

They:

(a) were both teaching assistants

at the University where the experiment was conducted,(b)

had the same amount of teaching experience and the same

training prior to becoming teaching assistants,

(c) had

given lectures on the material presented in the

videotape on several occasions, and (d) each wore
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glasses and dark clothing.

The filming procedure also

helped to accentuate their similarities in that a podium
was placed in front of the lecturers to control for body

language and appearance and each lecture was filmed in
the same location from the same camera angle.
The manipulation of the use of profanity and humor

within the lecture was also a strength of this study.
The selection of profanity and humor used in the
experiment was considered mild by the experimenter. The

mildly profane words that were selected reflect the more
commonly used language by professors in the regular
classroom setting.
profanity,

Despite this selection of the mild

the manipulation checks showed that 393 of

420 students responded appropriately to both the humor

and profanity manipulations.
Another strength of the study was the setting of

the experimental data collection.

All sessions were

conducted in the familiar classroom setting of the
subj ects.

The subjects were with other subjects that

they had known from the class.

This theoretically

allowed more freedom of expression, laughing at humorous
examples, etc.

Subjects were in a comfortable situation

that should have allowed them to behave like students

viewing an actual lecture and reacting to it.
Future

Research

There many interesting routes that can be taken in

future research on this topic.

It would be very

informative to examine the use of profanity in actual
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lecture settings instead of through video-tape.

It

would also be interesting to look at the differences
between the effectiveness ratings of students at
different levels in college.

For examples, do

experienced seniors view the use of profanity
differently than inexperienced freshmen?

One could also

compare students who reported extensive exposure to

profanity in the classroom to students who do not report
the same exposure.

There has been a great deal of research on the

aspect of humor in the classroom.

It appears that the

use of profanity may increase the humorousness of
lectures. This interaction needs to be more closely
examined.

The present experiment examined profanity

that was used within the context of the humorous

examples.

The question arises as to whether or not

profanity outside of the context of the humorous
examples has the same effect of ratings of an

instructor.

Clearly, there are still many avenues for

future research examining teaching effectiveness and the

factors which influence perceptions of instructor

effectiveness.

Improving upon the methodology being

used in this area and a greater emphasis upon applied

research in the classroom appear excellent starting
points for future research efforts.
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Appendix A
Lecture-Non-Humorous
The outer part of the brain is called the cerebral cortex,

It is
the part of the brain that is wrinkled and is often referred to as the
"gray matter." The cerebral cortex is divided into 4 different lobes <or
sections. They are the frontal, parietal, temporal, and occipital
lobes.

Each of these lobes is responsible for certain actions or
responses that everyone uses everyday. We are going to look at each of
these lobes in greater detail in order to discover exactly what that

particular part of the brain is responsible for, in our daily lives.

First, the frontal lobes are located the farthest forward in the

head.

They are associated with one's ability to plan, organize a

sequence of actions or steps, and how someone controls his/her emotions,
Two rather different types of personalities may occur if there is damage
to the frontal lobe. One personality pattern that may emerge from
frontal lobe damage, is someone who demonstrates a lack of restraint or

control, impulsiveness, immaturity in relationships, and sometimes
promiscuity in sexual behavior.

Apathy, or indifference to others, loss

of motivation, decrease in spontaneous talking and an inability to

express emotions are the main features of the other pattern.
I once worked at a mental institution and there were two women

there who had some damage to their frontal lobes,

One demonstrated the

personality trait of being impulsive and immature in her relationships,

whereas the other demonstrated the personality traits of indifference to

others, she rarely spoke to people, and had a lack of emotional
expression.

The immature woman was very spontaneous in her actions and

often did not think of the consequences.

One time she was walking down

the street and saw a bright red dress in a store window that caught her

eye.

Without thinking of the consequences, she spontaneously ran out

into the street and was almost hit by a semi-truck,

The other woman in

the hospital, however, demonstrated the other possible personality

pattern that is conceivable when frontal lobe damage occurs,

just sit around in the lounge staring at the wall.
about anyone else at the institution,
no emotion.

She would

She didn't care

She would hardly talk, and showed

While she was in this institution, her

mother died.

When

she was told of the death she just stared blankly at the nurse who had

informed her of the news and demonstrated no expression of emotion.
Then we have the parietal lobes

located behind the frontal lobes
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and are basically the middle sections of the cerebral cortex or "gray
matter." The parietal lobes are concerned with touch and one's
perception of his or her body.

Effects from a damaged parietal lobe may

differ depending on whether the damage is done to the right parietal

lobe located on the right side of the brain, or the left parietal lobe
located on the left side of the brain.
Patients with damage to the right parietal lobe tend to ignore the

left side of space and the left side of their bodies.
For example, when asked to draw a clock face from a Timex watch,
patients with right parietal lobe damage will draw the numbers 12, 1/ 2,
3, 4, 5, 6, and leave the numbers 7-11 off and the left side of the

picture of the clock would be blank,

When asked if they have drawn the
entire picture, they simply reply "yes."

Of course the opposite would be true when there is damage to the
left parietal lobe.

There would be a tendency to ignore the right side

of space and the right side of one's body.

Next we have the occipital lobes.
at the back of the brain.

The occipital lobes are located

It is the primary sensory area for vision.

Damage to the occipital lobe may cause impaired visual recognition or
blindness.

There was a man who had impaired visual recognition because

of damage to his occipital lobes,

He had difficulty in recognizing

faces and he often saw faces when there were none.

As a music teacher,

students would come up to him and he would not recognize them, until

they spoke and he recognized the voice.

Also, he would begin a

conversation with a person and not realize that he was not looking

directly at the person he was talking to, until they would say something
to him.
Finally, the temporal lobes are located at the bottom of the brain

just above where the ears would be located.

The temporal lobes are

involved in processing sounds, language comprehension, emotions, and
memory.

Damage to the temporal lobes may produce difficulty in

recognizing sound, problems in understanding or writing one's own

language, or some memory impairments.
I once had a professor who told the story about a man who had some
damage to his temporal lobes.

He would have trouble recognizing non-

language sounds from one another.

For instance, when he would hear a

car horn honk, he would ask who's dog was barking, or when his alarm

clock would go off, he would go into the kitchen to see who was cooking
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because he thought the beeping of the alarm clock was actually pots and
pans clanking together.

He had trouble recognizing the different sounds

because of his temporal lobe damage.
The two sides of the brain or hemispheres are connected and

communicate to each other through a bundle of neurons, or nerve cells
called the corpus callosum.

If the corpus callosum is severed,

separating the right and left hemisphere of the brain, the two

hemispheres will act like two separate brains in one body,

The left

hemisphere is often called the "verbal" side of the brain because it is

thought to control language,
right side of the body,

The left hemisphere also controls the

The right side is considered relatively "mute"

because it has no language centers.

the left side of the body,

This right hemisphere also controls

When this separation of the brain

hemispheres occurs, the process is often called a split-brain operation,

There was a man hospitalized for bizarre behavior in which his
left hand seemed out of control.

His left hand would pick up items that

his right hand was reaching for, and it would knock over things.
in the hospital this man was tested,

The man was blind-folded and a key

to a door was placed in his right hand,
hand, he said,

"a key."

"verbal" left brain.

While

When asked what was in his

The information from the right hand went to the

However, when the key was placed in the man's left

hand, and he was asked what the item in his hand was, he was unable to

answer the question.

That is because the information traveled from his

left hand to his"mute" right hemisphere.

However, when shown a series

of pictures and asked to point to the item that was placed in his left

hand, the man pointed to the picture of a key.

It was discovered after

he died and an autopsy was performed, that the corpus callosum had been
separated and he had a split-brain.

This concludes my presentation for today, thank you for your
attention and cooperation.

Your professor will now have some

instructions for you, please follow these directions carefully.

again.

Thanks
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Appendix B
Lecture

Humorous

The outer part of the brain is called the cerebral cortex.

It is
the part of the brain that is wrinkled and is often referred to as the
"gray matter."

sections.
lobes.

The cerebral cortex is divided into 4 different lobes or

They are the frontal, parietal, temporal, and occipital

Each of these lobes is responsible for certain actions or

responses that everyone uses everyday.

We are going to look at each of

these lobes in greater detail in order to discover exactly what that
particular part of the brain is responsible for, in our daily lives.

First, the frontal lobes are located the farthest forward in the
head.

They are associated with one's ability to plan, organize a

sequence of actions or steps, and how someone controls his/her emotions.
Two rather different types of personalities may occur if there is damage

to the frontal lobe.

One personality pattern that may emerge from

frontal lobe damage, is someone who demonstrates a lack of restraint or
control, impulsiveness, immaturity in relationships, and sometimes

promiscuity in sexual behavior.

Apathy, or indifference to others, loss
'

of motivation, decrease in spontaneous talking and an inability to

express emotions are the main features of the other pattern.
I once worked at a mental institution and there were two women

there who had some damage to their frontal lobes,

One demonstrated the

personality trait of being impulsive and immature in her relationships,
whereas the other demonstrated the personality traits of indifference to

others, she rarely spoke to people, and had a lack of emotional
expression. The two women were placed in the same room and became
roommates.

It was interesting, because the two women would often get

into arguments with each other,

The arguments were often the result of

their contrasting personalities. The immature and impulsive woman
constantly complained to her psychiatrist that her emotionless, and
often silent, roommate was making her a nervous wreck.
The impulsive patient would say, "She hardly ever speaks to me and

when she does it's as though she has no emotions, my roommate is making

me a nervous wreck! I'm losing weight."
"If that's the case," said the psychiatrist. "why don't we move
you to another room, right now?"
"Let's wait," suggested the immature woman, "

to 118 pounds."

. until I'm down
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Then we have the parietal lobes located behind the frontal lobes

and are basically the middle sections of the cerebral cortex or "gray
matter."
The parietal lobes are concerned with touch and one's
perception of his or her body,
Effects from a damaged parietal lobe may
differ depending on whether the damage is done to the right parietal
lobe located on the right side of the brain, or the left parietal lobe
located on the left side of the brain.

Patients with damage to the right parietal lobe tend to ignore the

left side of space and the left side of their bodies.
For example,

there was a woman with right parietal lobe damage.

When she would put her make-up on in the morning, she would only apply

the make-up on the right-hand side of her face and she believed that she
was done.

What was interesting was that she sold Avon door to door.

She looked like a walking billboard advertisement of someone before and
after using Avon.

Needless to say she got a few strange looks when

people heard "ding dong Avon calling" and opened their doors to see a

lady with make-up only on the right side of her face.

was a good salesperson.

Surprisingly she

One customer told her, "Honey, if you look like

that before using this stuff, and like that afterwards, I'll take a
whole case."

Of course the opposite would be true when there is damage to the
left parietal lobe.

There would be a tendency to ignore the right side

of space and the right side of one's body.

Next we have the occipital lobes.

at the back of the brain.

The occipital lobes are located

It is the primary sensory area for vision.

Damage to the occipital lobe may cause impaired visual recognition or

blindness. There was a man who had impaired visual recognition because

of damage to his occipital lobes,

He had difficulty in recognizing

faces and he often saw faces when there were none,

He would walk down

the street and pat the heads of fire hydrants and parking meters,

thinking that they were the heads of children.

Also, at a party,

he

would go over to pieces of furniture and begin to start a conversation
with a rocking chair.

Finally, the temporal lobes are located at the bottom of the brain
just above where the ears would be located.

The temporal lobes are

involved in processing sounds, language comprehension, emotions, and
memory.

Damage to the temporal lobes may produce difficulty in

recognizing sound, problems in understanding or writing one's own
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language, or some memory impairments.

I once had a professor who told the story about a man who had some

damage to his temporal lobes,

He would have trouble recognizing non-

language sounds from one another,

For instance, when someone would

flush the toilet, he would get up and open the front door, thinking that
someone had knocked, or when someone would fart, he would get up and

answer the telephone,

then wonder why no one was on the line.

He had

trouble recognizing the different sounds because of his temporal lobe
damage.
The two sides of the brain or hemispheres are connected and

communicate to each other through a bundle of neurons, or nerve cells
called the corpus callosum.

If the corpus callosum is severe,

separating the right and left hemisphere of the brain, the two
hemispheres will act like two separate brains in one body.

The left

hemisphere is often called the "verbal" side of the brain because it is

thought to control language.
right side of the body.

The left hemisphere also controls the

The right side is considered relatively ’'mute"

because it has no language centers,

the left side of the body.

This right hemisphere also controls

When this separation of the brain

hemispheres is done intentionally, the process is often called a split
brain operation.
There was a man hospitalized for bizarre behavior in which his

left hand seemed out of control.

His left hand would throw and break

things, and fight with his right hand for objects.

One morning as he

was trying to get dressed, his right hand would be pulling his pants on,
while his left hand would be trying to pull them off.

Another time, he

was at a party talking to someone and his left hand reached for the lady
who was standing beside of him and pinched her on the rear-end.

Needless to say, she didn't believe the explanation for his action,

It

was discovered after he died and an autopsy was performed, that the
corpus callosum had been separated and he had a split-brain.

This concludes my presentation for today, thank you for your

attention and cooperation.

Your professor will now have some

instructions for you, please follow these directions carefully,
again.

Thanks
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Appendix C
Lecture-Non-Humorous-Profanity

The outer part of the brain is called the cerebral cortex,

It is

the part of the brain that is wrinkled and is often referred to as the

"gray matter."

They are the frontal, parietal, temporal, and occipital

sections.
lobes.

The cerebral cortex is divided into 4 different lobes or

Each of these lobes is responsible for certain actions or

responses that everyone uses everyday.

We are going to look at each of

these lobes in greater detail in order to discover exactly what that

particular part of the brain is responsible for, in our daily lives.
First,

head.

the frontal lobes are located the farthest forward in the

They are associated with one's ability to plan, organize a

sequence of actions or steps, and how someone controls his/her emotions.

Two rather different types of personalities may occur if there is damage
to the frontal lobe.

frontal lobe damage,
control,

One personality pattern that may emerge from
is someone who demonstrates a lack of restraint or

impulsiveness, immaturity in relationships, and sometimes

promiscuity in sexual behavior.

Apathy, or indifference to others,

loss

of motivation, decrease in spontaneous talking and an inability to
express emotions are the main features of the other pattern.

I once worked at a mental institution and there were two women
there who had some damage to their frontal lobes,

One demonstrated the

personality trait of being impulsive and immature in her relationships,

whereas the other demonstrated the personality traits of indifference to

others, she rarely spoke to people, and had a lack of emotional
expression.

The immature woman was very spontaneous in her actions and

often did not think of the consequences.

One time she was walking down

the street and saw a bright red dress in a store window that caught her
eye.

Damn it without thinking of the consequences,

she spontaneously

ran out into the street and was almost hit by a semi-truck.

The other

woman in the hospital, however, demonstrated the other possible
personality pattern that is conceivable when frontal lobe damage occurs.

She would just sit around in the lounge staring at the wall.
give a shit about anyone else at the institution.

talk, and showed no emotion.
mother died.

She didn't

She would hardly

While she was in this institution, her

When she was told of the death she just stared blankly at

the nurse who had informed her of the news and demonstrated no
expression of emotion.
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Then we have the parietal lobes located behind the frontal lobes

and are basically the middle sections of the cerebral cortex or "gray
matter." The parietal lobes are concerned with touch and one's
perception of his or her body.

Effects from a damaged parietal lobe may

differ depending on whether the damage is done to the right parietal

lobe located on the right side of the brain, or the left parietal lobe
located on the left side of the brain.
Patients with damage to the right parietal lobe tend to ignore the
left side of space and the left side of their bodies. For example, when
asked to draw a clock face from a Timex watch, patients with right

parietal lobe damage will draw the numbers 12, 1, 2, 3, 4, 5, 6, and

leave the numbers 7-11 off and the left side of the damn clock would be
blank. When asked if they have drawn the entire picture, they simply
reply "shit yes."
Of course the opposite would be true when there is damage to the

left parietal lobe.

There would be a tendency to ignore the right side

of space and the right side of one's body.

Next we have the occipital lobes.
at the back of the brain.

The occipital lobes are located

It is the primary sensory area for vision.

Damage to the occipital lobe may cause impaired visual recognition or

blindness. There was a man who had impaired visual recognition because
of damage to his occipital lobes.

He had difficulty in recognizing

faces and he often saw faces when there were none.

He was a damn music

teacher and would begin a conversation with a person and not realize

that he was not looking directly at the person he was talking to, until
they would say something to him.

Hell, students would come up to him

and he would not recognize them, until they spoke and he recognized the

voice.
Finally, the temporal lobes are located at the bottom of the brain

just above where the ears would be located.

The temporal lobes are

involved in processing sounds, language comprehension, emotions, and
memory.

Damage to the temporal lobes may produce difficulty in

recognizing sound, problems in understanding or writing one's own

language, or some memory impairments.

I once had a professor who told the story about a man who had some

damage to his temporal lobes.

He would have trouble recognizing non-

language sounds from one another,

For instance, when he would hear a

car horn honk, he would ask who's damn dog was barking. or when his
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alarm clock would go off, he would go into the kitchen to see who was
cooking because hell he thought the beeping of the alarm clock was
actually pots and pans clanking together, He had trouble recognizing

the different sounds because of his temporal lobe damage.

The two sides of the brain or hemispheres are connected and
communicate to each other through a bundle of neurons, or nerve cells
called the corpus callosum. If the corpus callosum is severed,
separating the right and left hemisphere of the brain, the two
hemispheres will act like two separate brains in one body,

The left

hemisphere is often called the "verbal" side of the brain because it is

thought to control language. The left hemisphere also controls the
right side of the body. The right side is considered relatively "mute"
because it has no language centers.

This right hemisphere also controls

the left side of the body. When this separation of the brain
hemispheres is done intentionally, the process is often called a split
brain operation.
There was a man whose ass was hospitalized for bizarre behavior in

which his left hand seemed out of control.

His left hand would pick up

items that his right hand was reaching for, and it would knock over
things.

While in the hospital this man was tested. The man was blindfolded and a key to a door was placed in his right hand. When asked

what was in his hand, he said, "a key."

The information from the right

hand went to the "verbal" left brain. However, when the key was placed
in the man's left hand, and he was asked what the item in his hand was,
he said "hell if I know. That is because the information traveled from

his left hand to his"mute" right hemisphere,

However, when shown a

series of pictures and asked to point to the item that was placed in his
left hand, the man pointed to the picture of a key. It was discovered
after he died and an autopsy was performed, that the corpus callosum had

been separated and he had a split-brain.

This concludes my presentation for today, thank you for your
attention and cooperation.

Your professor will now have some

instructions for you, please follow these directions carefully,
again.

Thanks
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Appendix D
Lecture

Humorous

Profanity

The outer part of the brain is called the cerebral cortex,

It is
the part of the brain that is wrinkled and is often referred to as the
"gray matter." The cerebral cortex is divided into 4 different lobes or

sections.

They are the frontal, parietal, temporal, and occipital

lobes.

Each of these lobes is responsible for certain actions or
responses that everyone uses everyday. We are going to look at each of

these lobes in greater detail in order to discover exactly what that
particular part of the brain is responsible for, in our daily lives.
First the frontal lobes are located the farthest forward in the

head.

They are associated with one's ability to plan, organize a
sequence of actions or steps, how someone controls his/her emotions.

Two rather different types of personalities may occur if there is damage
to the frontal lobe. One personality pattern that may emerge from
frontal lobe damage, is someone who demonstrates a lack of restraint or
control, impulsiveness, immaturity in relationships, and sometimes

promiscuity in sexual behavior.

Apathy, or indifference to others, loss

of motivation, decrease in spontaneous talking and an inability to

express emotions are the main features of the other pattern.
I once worked at a mental institution and there were two women
there who had some damage to their frontal lobes,

One demonstrated the

personality trait of being impulsive and immature in her relationships,
whereas the other demonstrated the personality traits of indifference to

others, she rarely spoke to people, and had a lack of emotional

expression.
roommates.

The two women were placed in the same room and became
It was interesting, because the two women would often get

into arguments with each other,
their contrasting personalities.

The arguments were often the result of

The immature and impulsive woman

constantly complained to her psychiatrist that her emotionless, and
often silent, roommate was making her a nervous wreck.

The impulsive patient would say,

"Damn it she hardly ever speaks

to me and when she does it's as though she has no emotions, my roommate

is making me a nervous wreck! I'm losing weight."
The psychiatrist replied "If that's the case, shit we will move

you to another room, right now!"
"Let's wait," suggested the immature woman, "

to 118 pounds."

. until I'm down
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Then we have the parietal lobes, located behind the frontal lobes

and basically the middle sections of the cerebral cortex or "gray
matter." The parietal lobes are concerned with touch and one's
perception of his or her body.

Effects from a damaged parietal lobe may

differ depending on whether the damage is done to the right parietal

lobe located on the right side of the brain, or the left parietal lobe
located on the left side of the brain.
Patients with damage to the right parietal lobe tend to ignore the

left side of space and the left side of their bodies.

there was a woman with right parietal lobe damage.

For example,

When she would put

her make-up on in the morning, she would only apply the make-up on the

right-hand side of her face and shit, she thought that she was done.

What was interesting was that she sold Avon door to door.

She looked

like a walking billboard advertisement of someone before and after using

Avon.

Needless to say she got a few strange looks when people heard

"ding dong Avon calling" and opened their doors to see a lady with make
up only on the right side of her face,

One customer told her,

salesperson.

Surprisingly she was a good

"Honey, if you look like that

before using this stuff and that damn

good afterwards, I'll take a

whole case."

Of course the opposite would be true when there is damage to the

left parietal lobe,

There would be a tendency to ignore the right side

of space and the right side of one's body.

Next we have the occipital lobes.
at the back of the brain.

The occipital lobes are located

It is the primary sensory area for vision.

Damage to the occipital lobe may cause impaired visual recognition or

blindness.

There was a man who had impaired visual recognition because

of damage to his occipital lobes,

He had difficulty in recognizing

faces and he often saw faces when there were none,

He would walk down

the street and pat the damn fire hydrants and parking meters, thinking
that they

were the heads of children.

Hell, at a party, he would go

over to pieces of furniture and begin to start a conversation with a

rocking chair.
Finally, the temporal lobes are located at the bottom of the brain
just above where the ears would be located.

The temporal lobes are

involved in processing sounds, language comprehension, emotions, and

memory.

Damage to the temporal lobes may produce difficulty in

recognizing sound, problems in understanding or writing one's own
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language, or some memory impairments.
I once had a professor who told the story about a man who had some
damage to his temporal lobes. He would have trouble recognizing Hon

language sounds from one another.
flush the

For instance, when someone would

damn toilet, he would get up and open the front door,

thinking that someone had knocked, or hell when someone would pass gas,
he would get up and answer the telephone, then wonder why no one was on
the line. He had trouble recognizing the different sounds because of
his temporal lobe damage.
The two sides of the brain or hemispheres are connected and
communicate to each other through a bundle of neurons, or nerve cells
called the corpus callosum. If the corpus callosum is severed,

separating the right and left hemisphere of the brain, the two

hemispheres will act like two separate brains in one body,

The left
hemisphere is often called the "verbal" side of the brain because it is
thought to control language. The left hemisphere also controls the
right side of the body. The right side is considered relatively "mute"
because it has no language centers, This right hemisphere also controls

the left side of the body.

When this separation of the brain
hemispheres is done intentionally , the process is often called a split
brain operation.
There was a man hospitalized for bizarre behavior in which his

left hand seemed out of control.

His left hand would throw and break

things, and fight with his right hand for objects,

Hell, one morning

as he was trying to get dressed, his right hand would be pulling his
pants on, while his left hand would be trying to pull them off. Another
time, he was at a party talking to someone and his left hand reached for

the lady who was standing beside of him and pinched her on the ass.
Needless to say, she didn't believe the explanation for his action.

It

was discovered after he died and an autopsy was performed, that the
corpus callosum had been separated and he had a split-brain.
This concludes my presentation for today, thank you for your

attention and cooperation.

Your professor will now have some

instructions for you, please follow these directions carefully,
again.

Thanks
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Appendix E
Please answer these questions as honestly as possible.
Demographic Information

How old are you?

What is your major?

Male or Female?

Freshman, Sophomore, Junior, or Senior?
Have you ever participated in a psychology experiment before?
I.RATING OF INSTRUCTOR
(Please rate according to the following scale)
(1)Strongly Disagree (2)Disagree (3)Neutral (4) Agree (5)Strongly Agree

1.

I enjoyed the lecture.

2.

I believe this instructor would be effective in an actual class.
The instructor encouraged me to think about the lecture material.

4.
5.
6.

The instructor behaved appropriately.

7.

I found the instructor humorous.

8.

The instructor has the ability to explain information clearly.

9.

I found the instructor projected interest in the subject matter.

I felt offended by the instructor.

The instructor aroused intellectual/academic curiosity.

10 .

I would take this instructor for a class.

11.

The instructor was prepared.

12 .

The instructor appeared to know the subject.

13 .

This instructor can be taken seriously

14 .

I would enjoy going to a class that this instructor taught

15.

I could take quality notes from this instructor

16 .

I would you lose respect for an instructor who lectured this way

the course of a semester.

over
17 .

This instructor would lose effectiveness if lecturing this way

over the

course of a semester.

18 .

I felt motivated and/or entertained by this learning experience.

19 .

I wish to study more within the area of psychology.

(Please give a short answer)
20.
How many, if any, profane words can you remember being used by the
instructor? (give example of words if possible)

21. How many, if any, humorous examples can you remember being used by
the instructor? (give examples of jokes topics if possible)
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RECALL

(Please answer true or false)
22 .

The frontal lobes are located farthest forward in the head.

23 .

The parietal lobes are near the cerebral cortex.

24.

The temporal lobes are involved in processing sounds.

25.

The occipital lobes play a part in vision.

26.

Split brain patients were discussed

27 .

The temporal lobes are located near the cerebral cortex.

28 .

Damage to the frontal lobes can produce different personality

types.
29. This lecture format allows for a significant amount of learning
and retention of the information.

III. INDIVIDUAL/STUDENT SELF RATINGS
(Please rate according to the following scale)

(1)Strongly Disagree (2)Disagree (3)Neutral (4) Agree (5)Strongly Agree
30.

I learned something about the brain.

31.

I use profanity frequently.

32 .

I am familiar with the material presented in the lecture.

33 .

I am a humorous person.

34 .

I enjoy learning about the brain.
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Appendix F

Instructions

for

beginning

of

experiment

This is a video-tape that is one of many forms being

shown to general psychology students.

We are trying to

determine the effectiveness of different teaching styles.

We

ask that you pay attention to what is being said and not to

the lecturer's appearance.

Following the lecture, you will

be asked about yourself, the lecture and, the lecturer's
style, please answer these questions as honestly as possible.

After the questionnaire, debriefing will be conducted in

order to describe the intent and purpose of the study.
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I

Appendix G
Instructions

for

questionnaire

Please answer the questions as honestly as possible.

The first part of the instrument asks you to provide some
demographic information.

The first section of the actual

questionnaire asks you to to rate the instructor, follow the
directions as they are provided for each item grouping within

each section.

The second section asks you to recall

information about the the lecture.

these questions, feel free to guess.

Do your best to answer
The third section asks

you to give some personal ratings concerning the lecture.

Take your time and read each statement/question carefully.
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Appendix H

Debriefing

Information

The purpose of this study is to determine the effects of
the lecture material on perceptions of instructor

effectiveness.

We had male and female lecturers presenting

non-humorous, humorous, non—humorous—profanity, and humorous-

profanity lectures.

If you are interested in finding out the

results of this study, feel free to contact:

Dr. LeGrow, psychology department

Jo Lynn Blankenship, psychology department

HUMOR AND PROFANITY ON EFFECTIVENESS 62

Table 1
Significant (p < .05) Univariate Results For The Humor X
Teacher Gender X Profanity Interactions

With Humor and With Profanity
Teacher Gender

Male

Female

Found Instructor Humorous

3.464

3.026

Ability to Explain

3.393

2.410

Lose Effectiveness

2.929

1.974

Without Humor and With Profanity
Found Instructor Humorous

3.029

1.757

Ability to Explain

2.618

2.486

Lose Effectiveness

2.206

1.919

With Humor and Without Profanity

Found Instructor Humorous

2.978

2.897

.Ability to Explain

3.174

3.250

Lose Effectiveness

2.326

2.500

Without Humor and Without Profanity
Found Instructor Humorous

1.714

1.868

Ability to Explain

3.107

3.132

Lose Effectiveness

2.286

2.113

1
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Table 2
Significant (p < .05) Univariate Results For Teacher Gender X
Humor Interactions
Teacher Gender
Male
Female
With Humor

Felt Offended By Instructor

3.942

3.427

Instructor Behaved Appropriately

3.189

2.535

Intellectual/Academic Curiosity

3.073

2.408

Can Take Instructor Seriously

3.176

2.562

Felt Offended By Instructor

3.818

3.742

Instructor Behaved Appropriately

3.097

2.949

Intellectual/Academic Curiosity

2.386

2.244

Can Take Instructor Seriously

2.988

3.016

Without Humor

111
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Table 3

Significant (p < .05) Univariate Results For Teacher Gender X
Profanity Interactions

Male
Profane Without

Female
Profane Without

Enjoyed Lecture

2.777

2.462

2.086

2.874

Effective in Actual Class

2.499

2.494

1.956

2.706

Encouraged Thinking

2.614

2.467

1.956

2.710

Aroused Academic Curiosity

2.592

2.867

1.958

2.694

Found Instructor Humorous

3.247

2.346

2.392

2.383

Ability To Explain

3.006

3.141

2.448

3.191

Projected Interest

2.801

2.836

2.365

3.041

Would Take Instructor

2.376

2.217

1.873

2.602

Enjoy Going To Class

2.609

2.269

1.899

2.613

Quality Notes

2.738

2.619

2.117

2.894

Lose Respect

2.868

2.728

2.232

2.704

Lose Effectiveness

2.568

2.306

1.947

2.307

Motivated and Entertained

2.715

2.147

2.200

2.462
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Table 4
Significant (p < ,05) Univariate Results For Humor X
Profanity Interactions

Profanity

With

Without

With Humor

Would Take This Instructor

2.497

2.538

Enjoy Going To Class

2.607

2.574

Would Lose Respect For Instructor

2.750

2.531

Felt Motivated/Entertained

2.804

2.421

Would Take This Instructor

1.754

2.280

Enjoy Going To Class

1.902

2.308

Would Lose Respect For Instructor

2.351

2.429

Felt Motivated/Entertained

2.112

2.186

Without Humor

1
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Table 5

Significant (p < .05) Univariate Results For The Effects of
Teacher Gender

Teacher Gender
Male
Female
Enjoyed The Lecture

2.729

2.579

Instructor Encouraged Thinking

2.562

2.396

Felt Offended By Instructor

3.906

3.665

Instructor Behaved Appropriately

3.177

2.832

Aroused Academic Curiosity

2.776

2.416

Found Instructor Humorous

2.760

2.431

Instructor Has Ability To Explain

3.120

2.909

Instructor Knows Subject

3.583

3.350

Instructor Can Be Taken Seriously

3.120

2.853

Would Lose Respect For Instructor

2.823

2.523

Instructor Would Lose Effectiveness

2.469

2.183

II
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Table 6
Significant (p < .05) Univariate Results For The Effects of
Humor

Humor

With

Without

Enjoyed The Lecture

2.828

2.450

Instructor Would Be Effective in Class

2.584

2.328

Instructor Encouraged Thinking

2.584

2.356

Aroused Academic Curiosity

2.780

2.378

Found Instructor Humorous

3.091

2.017

Instructor Has Ability to Explain

3.115

2.894

Instructor Projected Interest

3.024

2.583

Would Take Instructor For Class

2.569

2.067

Would Enjoy Going To Class

2.636

2.139

Instructor Would Lose Effectiveness

2.478

2.144

Felt Motivated and/or Entertained

2.632

2.150
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Table 7

Significant (p
Profanity

.05) Univariate Results For The Effects of

With

Profanity
Without

Enjoyed The Lecture

2.500

2.767

Instructor Would Be Effective In Class

2.283

2.601

Instructor Encouraged Thinking

2.319

2.596

Felt Offended By Instructor

3.434

4.045

Felt Instructor Behaved Appropriately

2.536

3.350

Aroused Academic Curiosity

2.361

2.767

Found Instructor Humorous

2.892

2.372

Instructor Has Ability to Explain

2.801

3.170

Instructor Projected Interest

2.651

2.946

Would Take Instructor For Class

2.211

2.430

Instructor was Prepared

3.584

3.785

Instructor Knows Subject

3.361

3.543

Instructor Can Be Taken Seriously

2.639

3.242

Could Take Quality Notes

2.482

2.758

HUMOR AND PROFANITY ON EFFECTIVENESS 69
Figure 1

Graphical Representation of Significant (p < .05) Items in
The Teacher Gender X Humor Interaction
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Figure 2

Graphical Representation of Significant (p < .05) Items in
The Teacher Gender X Profanity Interaction
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Figure 3

Graphical Representation of Significant (p < .05) Items in
The Teacher Gender X Profanity Interaction
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